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Abstract:  The aim of this study was to determine the effectiveness and evaluate 
how effective the use of QAR (Question and Answer Relationship) on improving 
the students' reading comprehension, especially on the Descriptive Text. In this 
study, the authors used a Class Action Research, while for collecting the data, the 
authors use the observation notes and some written test instruments to measure 
student progress. The results of the data analysis and observation notes, found 
that the effect of the QAR (Question and Answer Relationship) are influence at the 
level of students' understanding in  descriptive reading text, the  students were 
able to answer the question by searching the  information in text, and increasing 
their  motivation and most of student are interest in the subject English Basically, 
the student increasing in this study is varied, if we look at the graph of value 
increasing, perhaps only a few are able to improve his abilities, but on the other 
hand, the growing and respect for the English class is quite an increase, to 
cultivate a sense of curiosity towards English had already made his own pride for 
researchers. 
Keywords: QAR (Question and Answer Relationship), Reading 
Comprehension, Descriptive Text 
 
INTRODUCTION 
 Refering to the English curriculum 
Education of Department rule’s 26 on 
2006 for the Junior High School, students 
need to acquire every standard 
competence in every skill of English 
language learning.  Students are expected 
to master in listening, reading, speaking, 
and writing. The four skills are translated 
into basic competencies and competency 
standards that address broader criteria and 
subject matter they are studying. 
However, as a matter of fact, students are 
not able yet to master those competence.  
It can be seen from their tests’ results start 
from midterm test, final test, and national 
examination.  The biggest problem that 
appear is relating with reading skills. 
Student have difficulties in understanding 
reading texts, specifically in finding 
specific information, inference and 
vocabularies/reference from the text and 
answering question from text. 
 Reading is defined as interaction with 
text for the purpose of understanding it, 
according to the National Reading Panel 
Report (National Institute of Child and 
Human Development [NICD] 2000).. To 
arrive at an understanding of the text is a 
complex process involving: phonemic 
awareness, decoding skills, fluency, 
vocabulary knowledge, grammatical 
skills, and strategies for understanding 
text such as finding who, what, where and 
when events are taking place, why they 
are happening, drawing inferences and 
identifying oneself with the text. 
 Teaching and learning are a long and 
wide process, and has wide meaning too. 
Many definitions and theories describe 
meaning of teaching and learning. 
Fundamentally, it is not only to transform 
knowledge. It was required a change from 
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people who do or have, either behavioral 
or thought and also process to deep 
critical thinking.. In this research, the 
researcher restricts teaching and learning 
to a formal education process.  
 According to Biggs (1991), a 
psychologist divided teaching concepts 
into three kinds of insights those are; A 
quantitative understanding where teaching 
is defined as the transmission of 
knowledge, an institutional understanding 
defined teaching as the efficient 
orchestration of teaching skills, and a 
qualitative sense in which teaching is 
defined as the facilitation of learning.  
 In the teaching approach of Brown 
and Palincsar (1989), for example, 
students are taught four reading strategies: 
summarizing, predicting, clarifying, and 
asking questions. Question is a linguistic 
expression used to make a request for 
information, or the request made using 
such an expression. The information 
requested may be provided in the form of 
an answer. And questioning is an activity 
that connected teacher-student on 
activities in classroom. Questions have 
advantages, which a teacher can know the 
achievement process from student. 
Questions help students actively engage 
with a text, check their comprehension, 
and construct memory representations. 
Meta-cognition, or thinking about one’s 
own thinking. 
 Answering questions was found to be 
one of the effective strategies in teaching 
adults reading comprehension. (National 
Institute for Literacy 2005; Day and Park 
2005; Dowhower 1994). Questions have 
been used to activate prior-knowledge, 
focus attention while reading and re-read 
text to answer question after reading. 
Frank, Grossi, & Stanfield, 2006 on Leah 
H. Kinniburgh and Sandra S. Prew 
Journal “Question Answer Relationships 
(QAR) in the Primary Grades: Laying the 
Foundation for Reading Comprehension” 
state “The two categories of questions, In 
the Book and In My Head, can be further 
delineated into four subcategories. For 
questions that can be found In the Book, 
students will either find them Right There 
in one place in the text, or they will have 
to Think and Search, also called Search 
and Find. For these types of questions, 
students will need to look in several 
places in the text to find the answer. 
Questions from the In My Head category 
are going to be Author and You questions, 
where the student will need to use their 
own background knowledge and 
experiences in addition to the textual 
information to answer the question. They 
might also be classified as On my Own 
questions, where the student will rely 
solely on background experiences and 
knowledge to supply the answer).”  
Referring those statements, the purpose of 
Question and answer relationship (QAR) 
is to teach student to be able to answer 
various kinds of question in the reading 
text or story. There are two categories of 
questions answering differently where 
student will find the answer based on 
levels and types of comprehension 
question, they are:   
 
1. In the Text Question 
The answer will be found in the text 
and the words used in the question and 
the words used for the answers can be 
pulled almost directly from the text. In 
the Text Question is classified as 
Right There Question and Think and 
Search Question. 
a. Right There Question 
The answer is in the text. The 
words used to make up the question 
and words used to answer the 
question are found in the same 
sentence.  
b. Think and Search Question 
The answer is in the selection, but 
we need to put together different 
piece of information to find it. The 
answer comes from different places 
in the selection. The answers can be 
within a paragraph, across 
paragraph, or even across chapters. 
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2. In My Head Question 
Student must use their prior knowledge 
and experiences to answer there types 
of questions. In My Head Question 
are classified as Author and You 
Question and On My Own Question. 
a. Author and You Question 
The answer is not in the story. We 
need to think about what we already 
know, what the author tell us, and 
how it fits together. 
b. On My Own Question  
The answer is not in the text. To 
answer the question, we need to 
think about how text and what they 
already know fit together. We must 
use our background or prior 
knowledge and experiences to 
answer the question.  
 
METHOD 
 The method used in this study is a 
qualitative method that is Classroom 
Action Research techniques. Classroom 
Action research, is including qualitative 
research although the data collected could 
be quantitative. Classroom Action 
Research differs from formal research, 
which aims to test hypotheses and 
construct theories of a general nature 
(general). Classroom Action research is 
aiming to improve the performance, 
contextual nature and the results are not to 
be generalized. However, the results of 
Classroom Action Research can be 
implemented by other people who have a 
similar background to researchers. Based 
on this, researcher who is also a teacher 
used Classroom Action Research as a 
method in this study. 
 There are several models of 
Classroom Action Research developed by 
experts, where between one models with 
other models have similarities and 
differences. But in this study researcher 
used Classroom Action Research 
developed by Kemmis & McTaggart. 
Kemmis and McTarggart as cited in Burn 
(2010:8) describe that classroom action 
research typically involves four broad 
phases in a cycle of research. Those four 
phases are: Planning, Action. 
Observation, Reflection. 
These phases can be seen in the following 
cycles bellow: 
Picture 1. Cycle of CAR 
 The explanations are; Planning is a 
phase of identifying a problem or issue 
and develops a plan of action in order to 
bring about improvement in a specific 
area of the research context. Action is 
process of doing what has been planned. 
In Classroom Action research beside we 
are putting the play into action we should 
collecting data. Observation is a stage 
where the researcher involves systematic 
observation of effect of the action and 
documenting the context, action and 
opinions of those involved. And the 
Reflection is a stage where researcher 
reflecting, evaluating and describing the 
effects of the action in order to make 
sense of what has happened and to 
understand the issue that have explore 
more clearly.  Building knowledge in AR 
is based on the deeper kind of reflection 
that comes from investigating your 
classroom systematically. So reflection in 
an Action Research cycle often has a 
dramatic effect on how teachers build 
their personal knowledge about aspects of 
their teaching. 
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FINDING AND DISUSSION 
Findings 
 This research was conducted in three 
cycles. During apply the Questioning and 
Answer Relationship Technique in the 
classroom, the researcher and the 
collaborator cooperated to record the 
process of what actually happened in 
classroom through observation checklist 
table, and field note. The collaborator’s 
view of process was very important to 
give advice and avoid the subjectivity of 
the researcher. After giving the student 
task, the writer computed the student’ 
score. Those entire step were done to 
obtain the researcher findings. Their 
Result Indicated the improvement of 
student’s comprehension in Descriptive 
text reated to find detail information. 
 The students were able to find the 
answer of comprehension test well. 
Beside, their performance or activities in 
the classroom were getting better. Even 
their mean score were not pass the SKM 
of sub-regional school, but their progress 
from cycle 1 to cycle III increased, the 
researcher indicated  there are 
improvement from their activities. 
However the most important in this 
research was the process in the classroom. 
During conducting the research process in 
the classroom, the student showed the 
improvement in teaching learning process. 
The student more active in responding the 
teacher’s question, and also have more 
attention in English learning. Beside the 
students, the teacher also showed 
improvement in classroom, from the 
teacher did not understant well about 
applying QAR (Question Answer 
Relationship) technique in the classroom 
until the teacher could apply the technique 
well. All the improvement’s process in the 
classroom by using observation checklist 
and field notes. 
 After conducting the research in 
thrice, the researcher found that the 
srudent’s mean score were improved from 
cyle 1 to cycle 3. Each cycle have 
different composition of score. At the first 
cycle (C1) from 24 student only 10 
student who pass the class score, which 
they received average score is 6 point, 
mean score of student were 1,5 %, the 
score was categorized standart in daily 
activity. Then in second cycle (C2) from 
24 student only 18 student have increased, 
the mean score were 2.01 %, the score 
categorized good. And in thrid cycle (C3) 
from 24 student only 18 student have 
increased, mean score is 2.34 %. It 
showed that student’s ability improved 
from first cycle to another. The cart can 
be seen as follow: 
 
 
Picture 2. Student’s Progress 
 
While for the success percentage of each 
question in each meeting or cycle is 
different, the following details 
Table 1. 
Composition of Score in Each Cycle 
 Questions Score’s 
Composition 
Cycle 1 5 26,3 % 
Cycle 2 6 31, 6 % 
Cycle 3 8 42,1 % 
TOTAL 19 100.0 % 
 
 Totally for all question for 3 cycles is 
19 questions with comparison if 19 these 
questions are successfully answered 
correctly and well, the success rate is 
100%. The amounts of questions were 
made different for the amounts and 
percentages for success in each cycle due 
consideration the level of student 
difficulty and phases in QAR Questions. 
In first cycle, question centered on the 
relationship Yes/No question in terms 
Descriptive text, at the second cycle 
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question refer to Question Words and the 
third cycle focused on the whole item. 
For sampling percentage using the 
formula: 
 
 
Y = Composition for each Circle 
X =  Sum of Question for each Circle 
 Z = Total of Questions in 3 Circle (19 
Questions) 
  
That formula used to get individual score 
in each cycle. 
To compute the student score, the writer 
will use the formula that calculate score to 
Score’s Composition each circle. 
 
 
 
Note  :  N = Composition student score 
   ∑X = Score’s Composition (%) 
   Y = Score from Assessment 
(test) 
 From the average score received by 
students, researcher saw an increase in 
comprehension of the students, because 
each question were given in each cycle 
were different of difficulties. Although the 
increase is viewed globally only 18 
students, but when we viewed on chat or 
table of individual students score here is 
an increased comprehension of each 
student. 
 In conclusion, QAR could improve 
reading comprehension on descriptive text 
on seventh grade student of Mts.S. Al-
Muhajirin Jeruju Besar , Kubu Raya 
Regency. The improvement did not only 
occur on the process in classroom, but 
also the result of the test in each cycle 
showed improved. Student could find 
detail information on decriptive text, they 
could answer question given or asking 
oraly, they could map the question, and 
also know how to found the answer in the 
text. As the result; QAR could solve the 
student proble to improve their ability in 
comprehending descriptive text. 
 
 
Discusion 
 The classroom action research was 
conducted at MTs Al-Muhajirin Jeruju 
Besar, Kubu Raya in academic year 2014/ 
2015, especially in  seventh grade student. 
This Research conducted in four weeks, 
appropriate in third cycle. This research 
doing base on problem in reading 
comprehension in students. After finding 
base data the student problem in reading 
comprehension, researcher and also a 
teacher think it is needed to do Classroom 
Action Research. This research uses the 
QAR (Question and Answering 
Relationship) as the technique. 
 This research consists of planning 
stage, acting stage, observing stage, and 
reflecting stage. The acting stage was 
conducted in one meeting (2 x 40 
minutes) that was performed during the 
teaching-learning process. While doing 
teaching-learning-process, the writer 
needed a collaborator to observer and to 
take some notes about what was 
happening in the classroom. The present 
of collaborator was to minimize the 
subjectivity of the writer while 
interpreting the data. The data was 
collected in the form of students’ test, 
observation checklist table, and field 
notes.  
 
Implementation of this activities have 
done in three cycle, that are:  
First cycle (April, 13th 2015) 
 First step is planning, the writer had 
planned to do the research on April 13th, 
2105. It was the first cycle of classroom 
action research. The writer who acted as a 
teacher entered the class and took 
descriptive text, that explain about friend 
(Arkan is My Best Friend). The writer 
invited the English teacher to be 
collaborator. The writer prepare a lesson 
plan, observation checklist table, field 
note and essay test.   
 Second is acting, the acting step was 
conducted on April. 13th 2015. The writer 
acted as teacher and she asked the English 
teacher to be collaborator. On that day  
Y = X / Z x 100 % 
N =∑X x Y 
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there is one student has not present. All 
activities following the rules as written in 
lesson plan. The teacher greeted the 
students, checked students attendance, 
brainstorming and inquired the student to 
attract them in the teaching-learning 
process. All Student responded the teacher 
greeting. Then, the teacher explore prior 
knowledge student about describe people, 
place or animal. Some student response it 
with explain what are usually explain to 
describe people. 
 After that, the teacher gave student a 
descriptive text and then teacher gave 10 
minute for student to find difficult 
vocabularies (new adjective word) use 
vocabularies list that given by teacher. 
Then teacher listed new vocabularies, 
specially on adjective word, teacher and 
student translate together the text is. Next 
teacher gave student questions that answer 
together, teacher guide student how to 
answer the questions, guide student to 
map which the question that can find in 
the text and which one we should think 
and search to answer those question. 
During guide student to answer and map 
the question-answer, teacher also teach 
generic or grammar of YES-NO Question 
relationship.  
 After those activities, teacher gave 
the student test and asked them to do it 
alone. When they finished, they submitted 
their work to the teacher. Then the teacher 
ended class by concluding the material 
together with students and also asked 
student’s difficulty during today’s 
material and the teaching learning process 
(reflecting).  
 Third is observing, in this stage 
teacher and collaborator observed the 
result of planning and acting. By 
observing the whole process and students 
participant, they tried to identify its 
strengths and weaknesses. The teacher 
found that the student felt uncomfortable 
with teaching learning atmosphere 
because there was collaborator on the 
class and recorded all activity in the class 
use hand phone camera. The activities 
look like acting for student, some student 
acting for looking attention. But it can 
handle by teacher to focus the teaching-
learning. 
 After collecting the students’ answer 
task, it was computed the individual 
students score and getting the students 
composition score. The test was given has 
difficult stage or level, for the first cycle, 
test was given had only Yes-No Question, 
but oriented to Find there question and 
think and search question. The result of 
the first cycle was good and it achieve to 
the target score. From the 24 student there 
were eight student getting score under 
minimum achievement standard that was 
60, it about 33 % from sum of all student. 
From the average cumulative percentage 
score of first cycle was 1.56 point.  
 And the fourth is reflecting, based on 
the discussion between the writer and the 
collaborator, it could be concluded that 
the first cycle was not satisfying and it 
still needed much attention to accomplish 
the goal of the technique applied. It mean 
second cycle was waiting for being 
conducted. The improvement are as 
follows; (1). The writer had to monitor all 
student before starting the lesson to ensure 
them to keep silent and encourage them to 
pay attention to the following activity 
during the teaching-learning process.(2) 
The writer had to explain about QAR 
technique again (3). Students’ lack of 
vocabularies and lazy to open the 
dictionaries (4). Students’ lack of question 
mean, the do not understand what the 
question asked to them. 
 
Second cycle (April, 18th 2015) 
 Planning Step, based on the result of 
reflection in the first cycle, the writer and 
the collaborator found some new problem. 
The problem were some students in the 
class got disturbed because the others 
made noise. Then, during the teaching-
learning process, some student on the left 
side kept taking, made jokes and laughing 
and their voice or their jokes disturbed the 
other students. Next, was found view 
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comment from student that, teacher 
explanation when teaching-learning 
process was quickly, so they cannot 
following it. And also like usually day, 
they lazy to open dictionary. So, they 
always asked teacher all the time 
teaching-learning process in the class, 
even to translate what the Question 
means. 
 Therefore, the writer and the 
collaborator will cover the problems 
happened in the previous meeting. The 
writer prepared the lesson plan, 
observation checklist table, field notes, 
and assessment. 
 The acting step was conducted on 
April. 18th 2015. Teacher and collaborator 
came into classroom and greeted the 
student. Before starting at the lesson, we 
pray together, then teacher checked the 
students’ attendance and made sure that 
all student would pay attention to 
learning. The teacher discuss the material 
and assessment given last meeting about 
generic or grammar of YES-NO Question 
relationship. Next, teacher improve the 
generic or grammar Question Words. It 
done because to improve students’ 
reading comprehension in descriptive text, 
teacher think it important for them knew 
the item of comprehension question 
relationship and mapped the question-
answer base on QAR. Teacher teach them 
by gave explanation one a “Right there “ 
Question and “ Think and search” 
question. Then teacher gave them new 
descriptive text ” Peter is my young 
brother”. Teacher gave 10 minute to 
student and asked them to read it silently. 
Then teacher and student discuss the text 
by using Question Answering 
Relationship, teacher guide student to 
understand what the question asked and 
mapped question into “Right there on 
text” and “think and search”. So, they 
easier to find the answers. After that, the 
teacher gave the student reading 
comprehension test to see the 
improvement of student’s comprehension 
on second cycle.   
 Observing step was time for both the 
writer and collaborator discussed about 
the teaching-learning-process of this 
meeting. The writer checked the student 
assessment and gave the score. The 
students’ score was satisfying enough 
because most of the student show 
improvement in their individual score 
composition. From 24 student there were 
7 (seven) student got score under 
minimum achievement standard  that was 
60, it about 29 % from sum all student, 
and the average cumulative percentage 
score of second cycle increase it was 2.01 
point.  
 But from the analysis, most of 
student can do the new item of question 
that taught in present’s day but they forget 
the last material that taught lass week. In 
conclusion, the result of the acting stage 
in second cycle were improved. 
 In Reflecting step, the writer 
concluded this cycle was satisfying 
because the result showed there were 
increase. But from question analysis, there 
were same mistake on generic YES-NO 
question. It was needed much more effort 
to reach the goal of the technique applied. 
So the writer and collaborator panned the 
third cycle. The improvements follow: (a). 
The writer had to monitor all student 
before starting the lessons to unsure them 
to keep silent and encourage them to pay 
attention during following teaching-
learning-process. (b).The collaborator 
suggest to teacher timing of time, do not 
focus on discus last meeting mistake, and 
explanations on generic Question Words, 
so time for do the assessment was 
limited.(c). Writer should guide student to 
independent for found vocabularies, 
because student were still lazy to open the 
dictionaries. (d). Writer have to guide 
student to analyze the answer “think and 
search question”, because it seen that 
student lazy to think, although writer use 
Indonesian all the time when guide 
student to map “think and search 
question” level.  
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Third cycle (April, 27th 2015) 
 In planning step,  Base on the second 
cycle reflection the student problem were; 
student easy forgot the last material when 
knew material were taught. Student still 
confuse to answer “think and search” 
question. Here the writer created lesson 
plan, observation checklist table, field 
note and assessment. 
 In acting step, teacher and 
collaborator came into the classroom and 
greeted student. Before start the lesson, 
the teacher checked the students’ 
attendance and make sure that all student 
would pay attention to teaching-learning-
process. After the class got silent, the 
teacher motivated student to share the 
problem faced when they did their 
assessment last meeting.  
 Teacher discuss last material and 
explained student about QAR technique 
again, and clarified or mapped where they 
have to search the answer for each 
question. Next the writer distributed 
descriptive text about “Peter is my young 
brother”, it was same text on last meeting, 
but had more multiple question for 
material teaching-learning. Then the 
teacher asked the student to anwer 
question. 
 In observing step, This was time for 
both the writer and collaborator discussed 
about the teaching-learning-process of this 
meeting. The writer checked the student 
assessment and gave the score. The 
students’ score was satisfying enough 
because most of the student show 
improvement in their individual score 
composition. In this case it showed that 
there were 11 (eleventh) student that got 
score under minimum target, that mean it 
about 45 % from sum all student got low 
score. But in this cycle it was different 
comprehend, because the question given 
on third cycle was 8 (eight) questions, 
whereas on the first cycle has 5 questions 
and second cycle has 6 questions, of 
course it has different percentage score for 
each meeting. In conclusion there were 
increasing in average student cumulative 
score. It shows that third cycle was 
improved.  
 In reflecting step, from the students’ 
reading comprehension test score, both 
the writer and the collaborator concluded 
that the third cycle had been successful. 
Teaching-learning process was better than 
before. Even-though the improvement 
was not significant but there were 
improvement from teaching-learning 
process have done. In this cycle writer 
concluded that improving students’ 
reading comprehension through Question 
and Answer Relationship Technique give 
positive impact to improve students’ 
reading comprehension. 
 In conclusion, the research findings 
of the classroom action research were 
satisfying. The students’ comprehension 
improved by implementing the teaching 
technique. This technique helped the 
students to improve their understanding of 
descriptive text, and help them to answer 
the question. Perhaps they can implement 
this technique to answer all of question in 
the other test, especially final exam. 
 The factors that influence the success 
on this research are: (a). Management 
class to be more conducive both to 
students and teachers who are also 
researchers. (b). Create a comfortable 
classroom for students, so they do not feel 
burdened with a teaching and learning 
process. (c). Repeating the lessons that 
have been submitted. (d). The Stimulant 
CAR process that works well step by step. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
 The seventh grade student of 
MTs.Swasta Al-Muhajirin Jeruju Besar 
are improved in reading comprehension 
through QAR (Question and answer 
relationship). They were showing a great 
enthusiastic in the activity. It was bringing 
them to enjoy and relaxed during teaching 
and learning process. The second cycle 
the writer found that it needed more 
attention, passion, and carefulness in 
teaching-learning process, it caused 
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student lack in their memories to record 
the material, moreover on their 
comprehension level in Indonesian 
language. So we need more time to review 
the last material. And also they were lazy 
to find out or open the dictionaries; they 
always ask each other or teacher to know 
the vocabularies. The third cycle there 
were same observation, that were they 
lack in their memories to record the 
material, we need more time to review last 
material. But from the first cycle up to 
third they showed that they can do it, 
there were increasing from their 
assessment. The conclusion of this 
research finding is students’ reading 
comprehension of detail information on 
descriptive in class VII of Mts.S Al-
Muhajirin Jeruju Besar in Academic year 
2014/ 2015 improved very well through 
Question and Answer Relationship 
Technique. 
 
Suggestion 
 Based on the finding and conclusion 
it can be suggested the following. Firstly, 
teachers should be more active to manage 
the class, creating a class atmosphere that 
comfortable and relax to attract the 
attention of students. Second, teachers 
should be more frequent repeat the 
material comprehension of QAR, 
especially on YES / NO question and 
Question Word because Question Word is 
always used in every question. However, 
repetition can be help student to 
remember the material. And teachers 
often use visual media to more Interactive 
and attractive. Although the score that 
student achieved have not pas the standard 
competence but the process learning is 
more value for the teaching-learning 
process. 
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